Given the wide range of Information Technologies (IT) available to use in accounting education, this study aims to investigate the accounting students' perceptions toward using IT in the learning process. Four tools of IT were used: Internet, Email, MS PowerPoint, and MS Excel. Also, this study aims to investigate whether these perceptions are affected by students' demographic factors. For these purposes, a questionnaire was designed and administered to 32 accounting students at the Faculty of Administrative and Financial Sciences at Tafila Technical University (TTU). The results showed that accounting students had positive perceptions toward the use of the four tools of IT in the learning process, and these perceptions were affected by the students' gender, access to Internet, and the average hours using the Internet.
Introduction
The rapid developments in Information Technology (IT) in the global business environment and in the learning process have created many challenges to the accounting profession as will as accounting educators. Mohamed and Lashine (2003) stated that the rapid spread and acceptance of globalization and the enormous developments in IT, have led to dramatic changes in the business environment, and these changes have brought new challenges not only to business but also to business education.
Calls have been made for changes in education in general and in accounting education in particular in terms of adopting IT in the learning process (Albrecht and Sack, 2000; Mohamed and Lashine, 2003, Mcvay, Murphy, & Yoon, 2008) .
However, there has not been much research focusing on the effect of IT on the learning process in Jordan. This study aims to investigate the perceptions of the accounting department students, at the Faculty of administrative and Financial Sciences at TTU, toward the use of IT in the learning process. Students experience four tools of IT in accounting courses which are: Internet, Electronic Mail (Email), Microsoft (MS) Power Point, and Microsoft (MS) Excel. Additional data about students' demographic factors have been considered, which are: Gender, Grade Point Average (GPA), having Personal Computer (PC), having access to Internet at home, average usage of PC, and average usage of Internet.
Hypothesis-M3:
Accounting students have positive perceptions toward using the MS PowerPoint in the learning process.
Hypothesis-M4:
Accounting students have positive perceptions toward using the MS Excel in the learning process.
Secondary Hypotheses:
Hypothesis-S1: There are statistical significant differences in students' perceptions toward the use of IT in the learning process due to gender.
Hypothesis-S2:
There are statistical significant differences in students' perceptions toward the use of IT in the learning process due to GPA.
Hypothesis-S3:
There are statistical significant differences in students' perceptions toward the use of IT in the learning process due to owning PC.
Hypothesis-S4:
There are statistical significant differences in students' perceptions toward the use of IT in the learning process due to having access to Internet at home.
Hypothesis-S5:
There are statistical significant differences in students' perceptions toward the use of IT in the learning process due to an average number of hours using the PC daily.
Hypothesis-S6:
There are statistical significant differences in students' perceptions toward the use of IT in the learning process due to an average number of hours using the Internet daily.
Study Sample
This study concentrated on the department of accounting students at the Faculty of Administrative and Financial Sciences at Tafila Technical University (TTU) in Jordan. A sample of (32) students provided the primary data for this study. The students were in the third and fourth study years, because the use of IT in the courses concentrates on the third and fourth years of study.
Instrument Development
The study data were collected during the academic year 2010-2011 by using a questionnaire which consists of two sections. The first section included students' demographics: gender, study level, grand point average, owning PC, average usage of PC daily, having access to Internet at home, and average usage of Internet daily. The second section included questions to measure accounting students' perceptions toward four tools of IT in the learning process: (1) Internet, (2) Email, (3) MS PowerPoint, and (4) MS Excel. The questionnaire used a 5-point Likert type scale with strongly agree; agree; undecided; disagree; and strongly disagree for the items of the second section of the questionnaire.
Statistical Processing
The study hypotheses were tested using descriptive statistics, one sample t-test, independent sample t-test, and one way ANOVA test, at (0.05) significance level.
Study limits
The result of this study is determined by the use of the study instrument and the population of the study, which consisted of the accounting department students at TTU, who were enrolled in the first term for the academic year 2010/2011.
Results

Demographics
Table (1) provides demographic information of the study sample. As shown, the sample consists of (32) accounting students, (71.9%) of them were males, (96.9%) of them were in the fourth study year, (84.4%) of them owning PC at home, (28.1%) of them have access to Internet at home.
Hypotheses Test
One Sample T-test Results
One sample T-test was used to test the main hypotheses (M1, M2, M3, and M4). Table ( 2) includes the statistical results for the first main hypothesis (M1). As shows the mean for this hypothesis is (4.2625) and it is significant (t = 42.046, p = 0.000); therefore, this hypothesis is accepted, which means that accounting students have positive perceptions toward using the Internet in the learning process. hypothesis is (3.1302) and it is significant (t = 29.671, p = 0.000); therefore, this hypothesis is accepted, which means that accounting students have positive perceptions toward using the Email in the learning process.
Table (4) includes the statistical results for the third main hypothesis (M3). As shown the mean for this hypothesis is (3.9375) and it is significant (t = 45.839, p = 0.000); therefore, this hypothesis is accepted, which means that accounting students have positive perceptions toward using the MS PowerPoint in the learning process.
Table (5) includes the statistical results for the fourth main hypothesis (M4). As shown the mean for this hypothesis is (4.4948) and it is significant (t = 54.050, p = 0.000); therefore, this hypothesis is accepted, which means that accounting students have positive perceptions toward using the MS Excel in the learning process.
Independent Sample T-test Results
Independent sample T-test was used to test the first, third, and fourth secondary hypotheses (S1, S3, and S4). Table ( 6) shows the statistical result for these hypotheses. As shown, female students have a greater mean (4.1444) than male students (3.8826) and this difference is significant (t = -1.915, p = 0.032); therefore, the first secondary hypothesis (S1) is accepted, which means that there are statistical significant differences in students' perceptions toward the use of IT in the learning process due to gender.
The results show that students owning PC have a greater mean (3.9685) than students who do not (3.8900), but this difference is not significant (t = 0.439, p = 0.332); therefore, the third secondary hypothesis (S3) is rejected which mean that there are no statistical significant differences in students' perceptions toward the use of IT in the learning process due to owning PC.
The results also show that students having access to internet have a greater mean (4.1481) than students who do not (3.8812) and this difference is significant (t = 2.622, p = 0.007); therefore, the fourth secondary hypothesis (S4) is accepted, which mean that there are statistical significant differences in students' perceptions toward the use of IT in the learning process due to having access to Internet at home.
One Way ANOVA Test Results
One way ANOVA test was used to test the second, fifth, and sixth secondary hypotheses (S2, S5, and S6). Descriptive statistics (Table 7) indicate that students with GPA less than (68%), students with GPA between (68%-76%), and students with GPA more than (76%) have means of (3.9333), (4.0500), and (3.8278) respectively. These differences are not significant as shown in table (8) (f = 0.513, p = 0.604). Therefore, the second secondary (S2) hypothesis is rejected, which means that there are no statistical significant differences in students' perceptions toward the use of IT in the learning process due to GPA.
Descriptive statistics (Table 7) indicate that students using PC for less than (1) hour daily, students using PC between (1-2) hours daily, and students using PC for more than (2) hours daily have means of (3.9060), (3.8962), and (4.1512) respectively. These differences are not significant as shown in table (8) (f = 1.326, p = 0.281). Therefore, the fifth secondary hypothesis (S5) is rejected, which means there are no statistical significant differences in students' perceptions toward the use of IT in the learning process due to an average number of hours using the PC daily.
Finally, table (7) shows that students using Internet for less than (1) hour daily, students using Internet between (1-2) hours daily, and students using Internet for more than (2) hours daily have means of (3.8438), (4.2896), and (4.2067) respectively. These differences are significant as shown in table (8) (f = 5.032, p = 0.013). Therefore, the sixth secondary hypothesis (S6) is rejected, which means there are statistical significant differences in students' perceptions toward the use of IT in the learning process due to an average number of hours using the Internet daily. After determining the existence of significant differences, post hoc multiple comparisons were used to determine which means differ. Post Hoc Comparison (Table 9) indicates that the significant differences exist between students using Internet for less than (1) hour daily and students using Internet between (1-2) hours daily or for more than (2) hours daily.
Conclusion and Discussion
This study aims to investigate accounting students' perceptions toward the use of four IT tools in the learning process. These tools were the Email, Internet, MS PowerPoint, and MS Excel. Also this study aims to investigate whether students' perceptions are affected by students' demographic factors (gender, GPA, owning PC, having access to Internet, and average usage of PC and Internet).
The results indicated that accounting students consider the four IT tools necessary for the learning process which agrees with (Khaddash, 2004) study. MS Excel earned the highest positive perceptions by accounting students followed by Internet, MS PowerPoint, and Email respectively, which agrees with (Al-Humod & Al-Momeni, 1995) study, which found that students at Qatar University and Yarmouk University consider MS Excel as the most appropriate application for accounting courses.
And this result may be interpreted by the nature of accounting as a practical science. Students considered MS Excel helpful in making mathematical calculations, preparing charts, preparing and presenting financial reports, and it is appropriate for practical courses.
Students considered the Internet an effective learning tool that allows them to get updated information required in the learning process in a manner that saves time and effort, and this result concurs with previous studies (Freeman, 2010; Sangster & Mulligan, 1997) .
MS PowerPoint was viewed as an appropriate tool to make learning shows for theoretical courses that help in increasing students' attention and in presenting shapes, forms, and financial reports, and this agrees with (Burke & James; 2008 , Sahin, 2009 Urbanová & Čtrnáctová, 2009 ) studies, which conclude that MS PowerPoint lectures have become integral at business colleges, making lectures more effective, interesting, and helpful by allowing integrating multimedia components such as graphics, sound, video, animations, and charts.
Students also considered using Email to communicate with instructors helpful in the learning process in terms of saving time and efforts, and they usually use it to submit the homework or to make questions or queries, but they do not prefer using the Internet to communicate with instructors than meeting them, which concurs with (Marbach & Sokolove, 2002; Sangster & Mulligan, 1997) studies which found that the students have a positive perception toward the use of Email in accounting courses and it provides an opportunity for students to ask for special help or additional information, so it can supplement but cannot replace traditional communication modes.
Additional implications suggested by statistical results is that accounting students' perceptions toward the use of IT are affected by their demographic factors such as gender, having access to Internet at home and the average of hours using the Internet daily, but are not affected by other factors such as GPA, Owning PC, and the average of hours using PC daily. Female Students, students who have access to Internet at home, and students who use Internet for more than one hour daily have higher positive perception toward the use of IT in the learning process than male students, students who do not have access to Internet at home, and students who use Internet for less than one hour daily, respectively. Although the result concerning the effect of student gender on the perceptions toward IT did not agree with many previous studies (Sexton et. al., 1999; Hale, 2005) which conclude that female students have less favorable attitude toward IT, researchers have suggested that differences in use of technology between genders, ages, and levels of education may stem from socioeconomic and cultural issues (Ahadiat, 2008) .
The findings may have been different if they had been related to accounting students in other universities or if they had been related to other tools of IT. These limitations highlight opportunities for further research to investigate the accounting students' perceptions toward using IT in the learning process.
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